
LCAP Federal Addendum  

Instructions, Strategy, and Alignment  

 

Instructions 

The LCAP Federal Addendum is meant to supplement the LCAP to ensure that eligible LEAs 
have the opportunity to meet the Local Educational Agency (LEA) Plan provisions of the Every 
Student Succeeds Act (ESSA). 
 
The LCAP Federal Addendum Template must be completed and submitted to the 
California Department of Education (CDE) to apply for ESSA funding. LEAs are 
encouraged to review the LCAP Federal Addendum annually with their LCAP, as ESSA 
funding should be considered in yearly strategic planning. 
 
Each provision for each program must be addressed, unless the provision is not applicable 
to the LEA. 
 
In addressing these provisions, LEAs must provide a narrative that addresses the 
provision within the LCAP Federal Addendum Template. 
 
Under State Priority Alignment, state priority numbers are provided to demonstrate where an 
ESSA provision aligns with state priorities. This is meant to assist LEAs in determining where 
ESSA provisions may already be addressed in the LEA’s LCAP, as it demonstrates the LEA’s 
efforts to support the state priorities. 
 
The LEA must address the Strategy and Alignment prompts provided below. Please 
describe the LEA’s plan for making the best use of federal ESEA resources in alignment with 
other federal, state, and local programs as described in the LEA’s LCAP. 
 

 
Strategy 
Explain the LEA’s strategy for using federal funds to supplement and enhance local priorities 
or initiatives funded with state funds, as reflected in the LEA’s LCAP. This shall include 
describing the rationale/evidence for the selected use(s) of federal funds within the context of 
the LEA’s broader strategy reflected in the LCAP. 
 
Response from Livermore Valley Joint Unified: 
 
LCFF provides LEAs flexibility to design programs and provide services to meet the needs of 
students in order to achieve readiness for college, career, and lifelong learning. The Livermore 
Unified School District has as its mission that "Each student will graduate with the skills 
needed to contribute and thrive in a changing world." The LCAP planning process supports 
continuous cycles of action, reflection, and improvement. The LCAP goals have been chosen 
to ensure that our students receive the necessary support regardless of language proficiency, 
socio-economic status, or housing insecurity. The ESSA in California presents an opportunity  
for school districts to innovate with their federally-funded programs and align them with priority 
goals they are realizing under the State's Local Control Funding Formula (LCFF). The funds  
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will be allocated to identified school sites to support qualifying students through additional 
instructional support, with appropriate high-quality personnel, research-based programs, and 
proven instructional materials as outlined in the Single Plans for Student Achievement (SPSA). 
District-wide funding will be used to support the Livermore Valley Joint Unified School District's 
Framework for Success which is a multi-tiered system of supports focused on supporting the 
academic, behavioral, and social-emotional needs of all our students. Certificated, classified, 
and managerial staff will receive ongoing professional development and support. In addition, 
our nearly 2000 English learners, immigrant, and migrant students will continue to receive both 
integrated and designated English learner instruction. All together, this strategy will provide the 
additional support needed to fulfill our mission and vision as a district. 
 
APPROVED BY CDE 
 

Alignment 
Describe the efforts that the LEA will take to align use of federal funds with activities funded by 
state and local funds and, as applicable, across different federal grant programs. 
 
Response from Livermore Valley Joint Unified: 
 
The Livermore Valley Joint Unified School District (LVJUSD) will support its strategy through 
the use of the following high quality efforts:  
* Summer school for students in Pre-school through 12th grade, including 1) high school credit 
recovery for qualifying high school students, 2) extended migrant summer school hours, 3) 
targeted special education summer school beginning in pre-school (Title 1, Title 3, Title 6, 
LCAP, General Fund)  
* Instructional coaches in the areas of math, English language arts, science, Multi-tiered 
Systems of Supports (MTSS), and technology (Title 1, 2, LCAP, General Fund). These 
Instructional Coaches will provide assistance to students and teachers creating models of 
success for students while supporting teachers' ongoing professional development with the 
Framework for Success (MTSS model)  
*Professional development will be given to all certificated, classified and managerial staff (Title 
2, LCAP, General Fund). Staff will continue to have numerous opportunities to receive high  
quality, research-based professional development. All professional development offerings will 
be focused around the theme of "Effective Tier 1 Instruction" and coordinated throughout the  
year. In addition, the professional development will be differentiated for all staff according to 
his/her own strengths and needs.  
* The LVJUSD Framework for Success (Title 1, 4, LCAP, General Fund) provides a multi-
tiered system of supports for all school sites focused on three main areas: academic 
behavioral, and social-emotional. This framework helps to identify and organize effective 
interventions that will support continuous improvement in those areas for all our students. 
 
APPROVED BY CDE 
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Title I, Part A 

 

Every Student Succeeds Act (ESSA) Provisions Not Addressed 
in the LCAP 
 
For the majority of LEAs, the ESSA provisions identified on this page do not align with state 
priorities. Each provision identified on this page must be addressed, unless the provision 
is not applicable to the LEA. If the provision is not applicable to the LEA, respond with "N/A". 
 
The CDE emphasizes that the LCAP Federal Addendum should not drive LCAP development. 
ESSA funds are supplemental to state funds, just as the LCAP Federal Addendum 
supplements your LCAP. LEAs are encouraged to integrate their ESSA funds into their LCAP 
development as much as possible to promote strategic planning of all resources; however, this 
is not a requirement. In reviewing the LCAP Federal Addendum, CDE staff will evaluate the 
LEA’s responses to the ESSA plan provisions. There is no standard length for the responses. 
LEAs will be asked to clarify insufficient responses during the review process. 
 
To address these provisions, provide a narrative addressing each provision in the appropriate 
field below: 
 

Parent and Family Engagement 
ESSA SECTIONS 1112(b)(3) and 1112(b)(7) 
Describe how the LEA will carry out its responsibility under Section 1111(d). 
 
Response from Livermore Valley Joint Unified: 
N/A 
 
APPROVED BY CDE 
 
Describe the strategy the LEA will use to implement effective parent and family engagement 
under Section 1116. 
 
Response from Livermore Valley Joint Unified: 
 
* LEA parent and family engagement policy: The parent and family engagement policy for 
Livermore Valley Joint Unified School District was developed with input from several 
committees with strong parent representation and teachers throughout our district. These 
committees included the School Site Councils from each site, the District English Language 
Advisory Council (DELAC), the English Language Advisory Councils from each site, and the 
Parent Clubs from each site. Annually, our three Title 1 schools conduct a Title 1 parent 
involvement meeting to ensure that parents are knowledgeable regarding their rights and  
obligations at their child’s school site. In addition, the parent engagement policy is reviewed 
annually as part of the LCAP Advisory committee.  
 



LCAP Federal Addendum  

Title I, Part A – continued 
 
* How the LEA will provide assistance to parents of children served: Each year, there are 
presentations made at the monthly parent group meetings (listed in previous bullet) that  
provide a wide range of topics to help inform and educate the parents regarding: 
understanding and interpreting state standards, understanding their child’s state test results, 
learning about the California Dashboard, and educating parents in how to assist their child with 
their school work.  
* How the LEA will provide materials and training to help parents to work with their children to 
improve their children’s achievement: At both Marylin Elementary and Junction K-8 (both our 
school-wide Title 1 schools), we offer parent education programs during the day which truly 
helps to connect our families new to education in the U.S. Parents who "graduate" from the 
parent education program are invited to come back the following year as a parent trainer. 
Among the many important aspects of the parent education classes, the most essential, 
especially in the younger ages, is the importance of reading to their children (and having their 
child read to them) on regular basis to help improve literacy. As our world becomes more 
technology driven, so have our schools and access to curriculum, to grades, and to test results 
are all becoming heavily online. As such, our district has conducted many trainings at sites and 
provided access directions in writing (in both English and Spanish) to our parent community so 
that all parents are able to access the essential information to help their child.  
* How the LEA will educate teachers, specialized instructional support personnel, principals, 
and other school leaders, and other staff: Our district conducts monthly meetings for all 
administrators with topics that include: how to engage their community, how to use Blackboard 
Connect to send information to parents, the importance of providing translation services in 
things like parent conferences, general parent club meetings, the use of the AT&T translation 
phone service. In addition, each site’s Title 1 plan must show how it uses a portion of its funds 
for parent outreach. The paraprofessionals at our sites receive monthly training as well where 
they learn about ways to support the parents and community members within their sites. The 
teachers are educated during the monthly collaborative learning days in how they can best use 
the parental resources within their classrooms to support student learning.  
* How the LEA will provide opportunities for the informed participation of parents and family 
members who have limited English proficiency, parents and family members with disabilities, 
and parents and family members of migratory children, including providing information and 
school reports in a format and, to the extent practicable, in a language such parents 
understand One of the many positive aspects of implementing our Blackboard Connect 
program is that it has made us update our internet presence such that it is ADA compliant. This 
means that all materials are translated easily into any language needed, all embedded videos 
have subtitles with them, and all internet pages have the text to speech option for parents who 
prefer to have materials read to them. In addition, presentations are specifically conducted in 
Spanish and made at our Migrant Ed parent meetings to ensure that our migrant education 
families feel included and valued. 
 
APPROVED BY CDE 
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Schoolwide Programs, Targeted Support Programs, and 
Programs for Neglected or Delinquent Children 

ESSA SECTIONS 1112(b)(5) and 1112(b)(9) 
Describe, in general, the nature of the programs to be conducted by the LEA’s schools under 
sections 1114 and 1115 and, where appropriate, educational services outside such schools for 
children living in local institutions for neglected or delinquent children, and for neglected and 
delinquent children in community day school programs. 
 
Response from Livermore Valley Joint Unified: 
 
Our district has two school sites that identified as School-wide Programs for Title 1 and one 
school site identified as a Targeted Support Program. At both the SWP and TAS sites, an 
annual plan for allocating the funds is developed (and reviewed annually) with input from staff 
and from parent members that are part of the School Site Council. The funds are allocated for 
intervention staffing, curriculum support programs, technology, and professional development 
of staff. At the SWP sites, all students are screened for possible academic intervention needs. 
At the TAS site, students are identified based on their learning needs as measured by state 
and local assessments. Staff reviews the data to identify those students in need of intervention 
services. The intervention supports offered are evidenced-based to produce results that close 
the academic achievement gap of our at-risk students. Student progress is monitored regularly 
to determine if the intervention is working and to adjust if needed. Parents are informed 
through the use of parent conferences, student report cards, and other informal forms of 
communication.  
 
Our district uses funding received from the After School Education and Safety grant, in addition 
to a city of Livermore grant to provide after school services to students attending our two SWP 
school sites. The students receive both a healthy snack and supper during every day. The 
students attend daily after school until 6:00 p.m. and have access to academic assistance, 
physical activities, and enrichment activities.  
 
Additionally, our district supports Coordination of Support Teams (COST) at each school site. 
These teams meet frequently and review the academic, behavioral, and social emotional 
needs of students identified by staff in need of additional supports. Sites also offers Horizons 
counseling services to all our school sites on an as needed basis to provide mental health 
counseling for students identified as at-risk. In addition, each elementary school site is 
allocated one day of outside counseling support services from Kid Connection to allow 
elementary students access within the school day to counseling services. Several school sites 
will provide an additional day through LCFF funds. This year, through a federal grant received, 
our district is providing students and families with access to a program that coordinates mental 
health care. CareSolace is a program that connects families to mental health care providers 
within their community and within their insurance parameters.  
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Neglected or delinquent: Describe the educational services for neglected or delinquent 
children, if a Title I, Part A neglected or delinquent reservation does not exist type "N/A"  
 
APPROVED BY CDE 
 
Address the ESSA provision: 
 

SWP:  Describe SWP here, if SWP does not exist type "N/A" 

TAS:  Describe TAS program here, if TAS program does not exist type "N/A" 

Neglected or delinquent: Describe the educational services for neglected or delinquent children, if a Title I, Part 

A neglected or delinquent reservation does not exist type "N/A" 

Describe how teachers and school leaders, in consultation with parents, administrators, 
paraprofessionals, and specialized instructional support personnel, in schools operating a 
targeted assistance school program under Section 1115, will identify the eligible children most 
in need of services under this part. 
 
Response from Livermore Valley Joint Unified: 
 
Livermore Valley Joint Unified School District does not operate any targeted-assistance school 
programs. The three schools that receive Title 1 funds are operated as school-wide assistance 
programs.  
 
APPROVED BY CDE 
 

Homeless Children and Youth Services 
ESSA SECTION 1112(b)(6) 
Describe the services the LEA will provide homeless children and youths, including services 
provided with funds reserved under Section 1113(c)(3)(A), to support the enrollment, 
attendance, and success of homeless children and youths, in coordination with the services 
the LEA is providing under the McKinney-Vento Homeless Assistance Act (42 United States 
Code 11301 et seq.). 
 
Response from Livermore Valley Joint Unified: 
 
Livermore Valley Joint Unified School District operates three schools (Marylin Avenue, 
Jackson Avenue, and Junction K-8) that receive School-wide support under Title 1.  
 
At the three Title 1 identified School-wide support sites, funding is allocated for additional 
intervention staffing, programs, technology, and other applicable materials above what other 
sites receive. Students are identified through their status as participants in the federal Free and 
Reduced Lunch Program (FRLP) and their learning needs as measured by State and local 
measures.  
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Our District was identified, this year, to receive Differentiated Assistance from the Alameda 
County Office of Education, as a result of having our Homeless student group (students in 
transition) in the red category in two Dashboard indicators. As a result of the Differentiated 
Assistance process, our District has made improvements identifying, recording, and supporting 
our Homeless student group and their families. We annually train our site registrars to 
recognize and support students who are homeless. In addition, our Child Welfare and 
Attendance (CWA) staff meet regularly to focus on our students who are homeless to ensure 
that proper and sufficient support services are in place and that resources are allocated for our 
students/families in transition.  
 
APPROVED BY CDE 
 

Student Transitions 
ESSA SECTIONS 1112(b)(8) and 1112(b)(10) (A–B) 
Describe, if applicable, how the LEA will support, coordinate, and integrate services provided 
under this part with early childhood education programs at the LEA or individual school level, 
including plans for the transition of participants in such programs to local elementary school 
programs. 
 
Response from Livermore Valley Joint Unified: 
 
The Livermore Valley Joint Unified School District operates around three LCAP goals. The first 
of these is to “increase the percentage of students who graduate college and career ready.” To 
that end, our district works diligently to provide ways in which to improve early access to 
educational opportunities for our students and families that may not readily have access. In our 
district, we operate four (4) preschool programs. Three are for general education students and 
one is designed for early identified special needs students.  
 
Our district offers two preschool programs, one at each of our two school-wide Title 1 
elementary sites. The aim of this preschool is to develop provide structured opportunities for 
socialization in a child-centered setting. The program provides appropriate play experiences 
and developmental challenges that contribute to the unique needs of the each child. And, the 
program provides meaningful play that will build important foundations for future academic 
success. We also offer a migrant education preschool program designed to offer an excellent 
educational option to our migrant families that will put their child on a path to success. It also 
provides a variety of parent education programming to make our migrant parents feel 
supported.  
 
All four programs work collaboratively with district and school site staff to seamlessly transition 
students into our elementary programs. The staff routinely meets with our transitional 
kindergarten and kindergarten staff to ensure that our programs connect and work well 
together to provide the best path to academic success for our students. We offer kindergarten 
orientation and back to school nights giving parents and guardians opportunities to interact 
with and ask questions of school staff. Throughout the school year, the preschools provide  
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outreach events to help connect parents and students to our educational community. We also 
offer a parent education program during the day that imports proven skills that parents can use 
with their child to bolster academic abilities.  
 
APPROVED BY CDE 
 
Describe, if applicable, how the LEA will implement strategies to facilitate effective transitions 
for students from middle grades to high school and from high school to postsecondary 
education including: 

A. through coordination with institutions of higher education, employers, and other local 
partners; and 

B. through increased student access to early college high school or dual or concurrent 
enrollment opportunities, or career counseling to identify student interests and skills. 

Response from Livermore Valley Joint Unified: 
 
The Livermore Valley Joint Unified School District (LVJUSD) is committed to preparing 
students for success in the 21st Century and upholding our mission to ensure all students 
graduate with the skills needed to contribute and thrive in a changing world. Our District offers 
TK-12 standards-aligned, project-based learning opportunities to best prepare students for 
success. These learning opportunities integrate 21st Century skills into the classroom, 
providing students with the opportunity to communicate, collaborate, think critically, and be 
creative. These opportunities occur across all content and elective classes, including Career 
Technical Education (CTE) classes where students apply their content area knowledge to 
engage in real-world problem solving and exploration.  
 
Our District’s CTE work is guided by the California Career Technical Education Model 
Curriculum Standards, which are mapped and aligned to the California State Standards. 
Similar to the structure of the Standards, the CTE Model Curriculum Standards incorporate 
Depth of Knowledge (DOK) levels in the “Beyond Knowledge Construct” resource included 
within the document. This document provides educators with the breakdown of the knowledge 
and performance tasks needed to master the factual, conceptual, procedural, and 
metacognitive levels. Aligning courses to the CTE Model Curriculum Standards, along with the 
expansion of CTE-related opportunities, enriches opportunities for students across grade 
levels. The similar structure and frame of the CTE Model Curriculum Standards mirrors the 
California State Standards and emphasizes that it is a shared responsibility of all teachers to 
implement the shifts of the California Standards and engage students in real-world, project-
based opportunities to best prepare students to thrive in a global economy.  
 
LVJUSD offers students the opportunity to participate in career-focused learning across the 
grade levels. Teachers are committed to bringing real-world relevance into the classroom. This 
includes bringing guest speakers to our students, participating in field trips, career-related 
projects, earning internships/externships, and more. Additionally, students are able to engage  
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in courses aligned to the State’s identified pathways. This year, LVJUSD student participation 
in CTE pathways and Tri-Valley Regional Occupational Program (TVROP) courses has 
increased, which truly benefits our students by preparing them with real-world experiences.  
 
Our District offers thirteen of the fifteen industry sectors and our unique partnership with 
TVROP expands this to ensure LVJUSD students can participate in all 15 of the industry 
sectors. Our high schools host many of the CTE courses. If a course is not offered at a 
student’s current high school, the student may concurrently enroll in the other comprehensive 
high school in order to participate in the desired class. This opportunity not only applies within 
our District but also extends to our partner districts, Dublin and Pleasanton, where additional 
TVROP courses are offered. With the introduction of Telepresence within all three districts and 
TVROP, students are able to virtually participate in a concurrent course while remaining on 
their school site. This option addresses the equity of access aspect so that students may 
participate in any course offering.  
 
TVROP courses are college and career preparation courses designed to provide students the 
opportunity to earn UC a-g approval, college credit units, and certifications. The newest 
TVROP course offered this spring is the Fire Science Technology course. This course 
complements the Public Safety Academy at Las Positas College. TVROP courses support 
students moving to the “prepared” level on the State’s College and Career Readiness Indicator 
(CCRI).  
 
LVJUSD offers an extensive list of programs which include: Agricultural Science, Green 
Engineering Academy (GEA), Engineering Pathway, Biotechnology Pathway, Culinary 
Academy, and Computer Science Pathway. All of these pathways and programs offer project-
based learning and extend opportunities for students. Last year’s addition of a Cisco 
Networking Pathway has been gaining momentum and preparing our students for the 
workforce in Computer Science-related careers.  
 
Our District is able to support the many pathways and CTE courses through the combined 
funding sources such as: California Career Pathways Trust (expires 2018-19), Career 
Technical Education Incentive Grant, and Carl Perkins Grant.  
 
APPROVED BY CDE 
 

Additional Information Regarding Use of Funds Under this Part 
ESSA SECTION 1112(b)(13) (A–B) 
Provide any other information on how the LEA proposes to use funds to meet the purposes of 
this part, and that the LEA determines appropriate to provide, which may include how the LEA 
will: 

A. assist schools in identifying and serving gifted and talented students; and 
B. assist schools in developing effective school library programs to provide students an 

opportunity to develop digital literacy skills and improve academic achievement. 
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Response from Livermore Valley Joint Unified: 
 
This school year, the comprehensive high schools each received an additional 1.0 FTE 
counselor to increase the support for first generation college going students, as well as 
unduplicated students in order to increase the completion rates of students working toward 
completion of A-G requirements at each high school. Title I funds were also used to support 
college field trips for our migrant education students. In addition, a group of underrepresented 
students were provided transportation services to the Tri-Valley College Fair so they could 
begin to learn what college admissions departments are seeking in students and what majors 
are in demand.  
 
APPROVED BY CDE 
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Title I, Part A, Educator Equity

 

Every Student Succeeds Act (ESSA) Provisions Not Addressed 
in the LCAP 
For the majority of LEAs, the ESSA provisions identified on this page do not align with state 
priorities. Each provision identified on this page must be addressed, unless the provision 
is not applicable to the LEA. If the provision is not applicable to the LEA, respond with "N/A". 
 
The CDE emphasizes that the LCAP Federal Addendum should not drive LCAP development. 
ESSA funds are supplemental to state funds, just as the LCAP Federal Addendum 
supplements your LCAP. LEAs are encouraged to integrate their ESSA funds into their LCAP 
development as much as possible to promote strategic planning of all resources; however, this 
is not a requirement. In reviewing the LCAP Federal Addendum, CDE staff will evaluate the 
LEA’s responses to the ESSA plan provisions. There is no standard length for the responses. 
LEAs will be asked to clarify insufficient responses during the review process. 
 
To address these provisions, provide a narrative addressing each provision in the appropriate 
field below: 

 
Educator Equity 
ESSA SECTION 1112(b)(2) 
Describe how the LEA will identify and address, as required under State plans as described in 
Section 1111(g)(1)(B), any disparities that result in low-income students and minority students 
being taught at higher rates than other students by ineffective, inexperienced, or out-of-field 
teachers. 
 
Response from Livermore Valley Joint Unified: 
 
• Are low-income students taught at higher rates than other students by 
ineffective/misassigned teachers? Based on a review of both the SARC data (for past three 
years) and the 2018-19 Human Resource’s Civil Rights report, low income students are not 
being taught by ineffective/misassigned teachers because there were no misassigned teachers 
within the Livermore Valley Joint Unified School District for the 2018-19 school year.  
• Are low-income students taught at higher rates than other students by out-of-field teachers? 
In reviewing the data provided from our Human Resources department, our district did have 
five school sites that had a total of eleven teachers who were listed as teaching outside there 
subject area but with a full credential during the 2018-19 school year. Of those sites, only one 
of them was a school site receiving school-wide Title 1 funds and only 2 of that site’s 51 fully-
credentialed teachers were teaching outside of their subject area.  
• Are low-income students taught at higher rates than other students by inexperienced 
teachers? When reviewing the Civil Rights report which includes data with regard to first and 
second years of teaching experience, it indicates that nearly 93% of our staffs at the three  
school-wide Title 1 sites have been teaching for more than three years. In addition, the 
percentage of 1st & 2nd year teachers fell within the norm for all 18 of our school sites.  
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• Are minority students taught at higher rates than other students by ineffective/misassigned 
teachers? In reviewing the same data as mentioned above, our minority students are not being 
taught at higher rates than other students by ineffective/misassigned teachers because our 
district did not employ any misassigned teachers in the 2018-19 school year, nor the previous 
two school years.  
• Are minority students taught at higher rates than other students by out-of-field teachers? 
Based on the review of the data, our district reported having only eleven of the 687 teachers 
hired last year (1.6%) who were fully credentialed but teaching outside of his/her content area. 
This is an extremely small number of teachers and the distribution on those teachers was 
spread out evenly over five of the eighteen sites, of which only one was a site receiving Title 1 
funds.  
• Are minority students taught at higher rates than other students by inexperienced teachers? 
The research conducted by our Human Resource department indicated that nearly 91% of our 
teachers have at least three years of teaching experience. Only 5% of all 687 teachers were in 
their first year of teaching. Therefore, the vast majority of our students, including our minority 
students, are instructed by experienced teachers.  
 
After the data on educator equity was collected by our Human Resource department, it was 
determined that our district did not have any equity gap issues. However, our Director of 
Human Resources, Deputy Superintendent, Assistant Superintendent of Instruction, Director of 
Special Education, and leadership of the teacher’s union continue to regularly meet to discuss 
ways to deliberately improve recruitment efforts beginning in early January that will help our 
district to secure the best qualified fully credentialed teachers for our students. In addition, the 
team also reviews teacher placement for the coming school year to ensure that no one site is 
being biased based on teacher experience and/or qualifications. Further, our district continues 
to communicate with the local surrounding teacher credentialing institutions to develop strong 
relationships that help to encourage potential new teachers to consider working in our district. 
This is especially true in the area of special education teachers as this is considered an area of 
need for our district (as with most districts) due to the shrinking number of special education 
teachers coming out of higher education institutions. Once hired, our new teachers are given 
substantial support from our Tri-Valley Teacher Induction Program (TVTIP) that provides every 
1st and 2nd year teacher with a TVTIP mentor who meets regularly to develop them new 
teachers.  
 
Our district did not discover any disparities during our data analysis process. However, within 
the LCAP plan under our Goal #1 to increase the percentage of students who have the skills 
and knowledge to graduate from high school, college and/or career ready, there are actions 
called out that specifically relate to providing funding and support to teachers (action #2 & #12) 
that will assist in the professionally developing and retaining our teachers. 
 
APPROVED BY CDE 
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Every Student Succeeds Act (ESSA) Provisions Not Addressed 
in the LCAP 
For the majority of LEAs, the ESSA provisions identified on this page do not align with state 
priorities. Each provision identified on this page must be addressed, unless the provision 
is not applicable to the LEA. If the provision is not applicable to the LEA, respond with "N/A". 
 
The CDE emphasizes that the LCAP Federal Addendum should not drive LCAP development. 
ESSA funds are supplemental to state funds, just as the LCAP Federal Addendum 
supplements your LCAP. LEAs are encouraged to integrate their ESSA funds into their LCAP 
development as much as possible to promote strategic planning of all resources; however, this 
is not a requirement. In reviewing the LCAP Federal Addendum, CDE staff will evaluate the 
LEA’s responses to the ESSA plan provisions. There is no standard length for the responses. 
LEAs will be asked to clarify insufficient responses during the review process. 
 
To address these provisions, provide a narrative addressing each provision in the appropriate 
field below: 
 

Professional Growth and Improvement 
ESSA SECTION 2102(b)(2)(B) 
Provide a description of the LEA’s systems of professional growth and improvement, such as 
induction for teachers, principals, or other school leaders and opportunities for building the 
capacity of teachers and opportunities to develop meaningful teacher leadership. 
 
Response from Livermore Valley Joint Unified: 
 
NEWLY CERTIFIED TEACHERS: Livermore Valley Joint Unified School District participates in 
the consortium that provides the Tri-Valley Teacher Induction Program (TVTIP). This program 
supports teachers in the first few years of their professional career, as well as out-of-state 
trained teachers possessing a preliminary credential. In 2004, the State approved TVTIP as 
the pathway for teachers to obtain a Professional Clear Credential through high quality 
coaching. TVTIP is committed to accelerating new teachers’ development to positively impact 
student learning. TVTIP collaborates with the New Teacher Center and local universities. The 
structure includes a director of the consortium, district directors, teacher leaders, coaches, and 
administrators who guide the program. TVTIP provides support to eligible teachers as they 
begin their careers. The goal of the program is to provide opportunities to teachers to become 
highly qualified and effective educators and to help obtain their CA clear credentials. Current 
research indicates that the knowledge of teaching practices, student learning outcomes,  
standards-based subject matter content, and ultimately, the ability to reflect on one's own 
practice are the strongest predictors of student success and of teacher-centered services that 
support the efficacy and retention of highly qualified teachers.  
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CERTIFICATED TEACHERS: One of the structures in place to support the development of 
teacher leaders is the Instructional Coach model. The Instructional Coach supports a content-
specific area, such as math, English, science, MTSS, or technology, and works with teachers 
to develop deep, instructional-rich approaches that will yield high student outcomes. Each 
coach also conducts site-specific professional development (within their area of expertise) 
monthly on topics that support our District's goals. In addition, the coaches present at site level 
meetings and/or grade level meetings to offer additional curricular support to teachers. NEWLT  
 
CREDENTIALED ADMINISTRATORS: Our new administrators participate in the Association of 
California School Administrators (ACSA) / Leadership Enhancement and Development (LEAD) 
Clear Administrative Credential Program. The Clear Administrative Services Credential 
Induction Program provides candidates an individualized induction experience based on the 
context of their leadership role, including one-on-one coaching by an experienced 
administrator. Candidates participate in an ongoing formative assessment, professional 
development seminars, and job-alike professional learning communities, designed to grow the 
knowledge, skills, and dispositions that are essential for successful administrative leadership.  
 
EVALUATION OF PROGRAM: Annually, the new teachers and site administrators participate 
in a TVTIP survey to validate the success of the program. In addition, the progress and 
successful transition of each newly certificated staff member is tracked to see that the teachers 
continue to be successful in the classroom. Our Instructional Coaches after each presentation 
through an anonymous on-line survey taking by the site staff. The Director of Curriculum meets 
bi-monthly with each coach and reviews the data from the surveys. An experienced district 
supervisor/mentor evaluates each new administrator. These mentors make monthly meetings 
with their new administrators to be able to monitor the success of the new administrator.  
 
APPROVED BY CDE 
 

Prioritizing Funding 
ESSA SECTION 2102(b)(2)(C) 
Provide a description of how the LEA will prioritize funds to schools served by the agency that 
are implementing comprehensive support and improvement activities and targeted support and 
improvement activities under Section 1111(d) and have the highest percentage of children 
counted under Section 1124(c). 
 
Response from Livermore Valley Joint Unified: 
 
We currently do not have any school sites identified as CSI or TSI. However, if a school site 
were to fall into CSI or TSI, our district would look for disparities using a variety of data sources 
to help us prioritize funding. We would begin by evaluating our student achievement data using 
the CAASPP results for both English and math. In addition, we would review our most recent 
California Dashboard data around academic areas. Our district would also carefully review our 
suspension and absence data to determine if there is an area in which we could improve,  
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especially with regard to increasing the amount of time our students are in class accessing the 
curriculum. 
 
APPROVED BY CDE 
 

Data and Ongoing Consultation to Support Continuous 
Improvement 
 
ESSA SECTION 2102(b)(2)(D) 
Provide a description of how the LEA will use data and ongoing consultation described in 
Section 2102(b)(3) to continually update and improve activities supported under this part. 
 
Response from Livermore Valley Joint Unified: 
 
LVJUSD reviews local academic measures and behavior data from a variety of sources 
including California Assessment of Student Performance and Progress (CAASPP), English 
Language Proficiency Assessment of California (ELPAC), graduation rates, attendance data, 
and suspension data in order to assist in identifying the areas in which our teachers and 
paraprofessionals could use support. Annually, based partially on the student data, we develop 
a professional development theme to help focus the professional learning offered throughout 
the year. Our district also annually in May seeks input from the certificated staff as to what they 
would like to see offered by way of professional learning. This year, the theme for professional 
development continued to focus on effective Tier 1 instruction. During our two dedicated all-
day professional development days, we offered speaker, presenters and workshop sessions 
designed to improve a teacher's ability to deliver content. In addition, our district provides 
monthly district-focused early release Wednesdays that align with our district goals/priorities 
and support effective Tier 1 instruction.  
 
After every professional development event, the staff completes an online survey that helps to 
determine if the professional needs of our staff were met and what we could do to better serve 
those needs. Our senior cabinet members analyze these survey results and feedback is 
provided to the curriculum department. In addition, feedback and input is sought monthly from 
meetings with our certificated union leadership and with monthly Faculty Communication 
Council meetings (one certificate representative per school site) conducted by the 
superintendent. At monthly principal meetings, the survey is shared with each of them and they 
have an opportunity to provide us with site input as to what has been effective and well 
received.  

We are able to gather parent input from our parent community on a regular basis through our 
Parent Club Information Council (PCIC) that meets monthly as well with our Superintendent 
and Assistant Superintendent of Educational Services. In addition, there are monthly meetings 
with the paraprofessionals in which to gather feedback from this vital group of individuals. Our 
high school principals also hold meetings with their student leadership members as a crucial 
way of learning where we could offer support for all students. This is in addition to the 
information we are able to gather from surveying our students twice annually using Panorama  
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as our data tool, in addition to data from the California Healthy Kids survey. Finally, our 
superintendent will engage in listening campaigns, as needed, with students, families, and 
community partners and members to elicit vital information that will help move the district 
forward.  

 
APPROVED BY CDE 
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Every Student Succeeds Act (ESSA) Provisions Not Addressed 
in the LCAP 
 
For the majority of LEAs, the ESSA provisions identified on this page do not align with state 

priorities. Each provision identified on this page must be addressed, unless the provision is not 

applicable to the LEA. If the provision is not applicable to the LEA, respond with "N/A". 

 

The CDE emphasizes that the LCAP Federal Addendum should not drive LCAP development. ESSA 

funds are supplemental to state funds, just as the LCAP Federal Addendum supplements your LCAP. 

LEAs are encouraged to integrate their ESSA funds into their LCAP development as much as possible 

to promote strategic planning of all resources; however, this is not a requirement. In reviewing the 

LCAP Federal Addendum, CDE staff will evaluate the LEA’s responses to the ESSA plan provisions. 

There is no standard length for the responses. LEAs will be asked to clarify insufficient responses 

during the review process. 

 

To address these provisions, provide a narrative addressing each provision in the appropriate field 

below: 

 

Title III Professional Development 

ESSA SECTION 3115(c)(2) 

Describe how the eligible entity will provide effective professional development to classroom teachers, 

principals and other school leaders, administrators, and other school or community-based 

organizational personnel. 

 

Response from Livermore Valley Joint Unified: 

Livermore Valley Joint Unified School District provides professional development focused on 

strengthening teacher efficacy. Identified areas of professional development include English Language 

Development, Guided Language Acquisition Design (GLAD) strategies, and the implementation of our 

District-adopted curriculum. During weekly grade level/department meetings, professional development 

is focused on classroom instructional strategies, social emotional learning, behavior management, and 

data analysis. Teachers on Special Assignment (ToSAs) provide targeted support to teachers by 

attending grade level articulation meetings, co-teaching, demonstrating lessons, and sharing resources 

and ideas. English Learner Liaisons from each school site receive training on the administration of the 

English Learner Proficiency Assessments for California (ELPAC).  

APPROVED BY CDE 

 

Enhanced Instructional Opportunities 

ESSA SECTIONS 3115(e)(1) and 3116 
Describe how the eligible entity will provide enhanced instructional opportunities for immigrant children 
and youth. 
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Response from Livermore Valley Joint Unified: 

 
Under the guidance of LVJUSD’s ELD Instructional Coach, teachers receive GLAD training to address 

the language needs of our immigrant children and youth. The Curriculum and Special Projects 

Department works with school sites to identify the students based on the results of the ELPAC. At the 

elementary level, teachers provide integrated ELD instruction, as well as, designated ELD instruction 

for 30 minutes each day. These minutes are reported and monitored through the School Plan for 

Student Achievement process. At the middle and high school levels, schools offer at least one period of 

ELD for students who are scoring at a Level 1 or 2 on the ELPAC. Our award winning Migrant 

Education Program provides after school intervention and enrichment in the areas of ELA, math, credit 

recovery, and debate. 

APPROVED BY CDE 

 
Title III Programs and Activities 
ESSA SECTION 3116(b)(1) 

Describe the effective programs and activities, including language instruction educational programs, 

proposed to be developed, implemented, and administered under the subgrant that will help English 

learners increase their English language proficiency and meet the challenging State academic 

standards. 

 

Response from Livermore Valley Joint Unified: 

Livermore Valley Joint Unified School District provides programs and trains teachers on the use of 

instructional strategies to support English learners in their efforts to become fluent in English, meet the 

demands of the California Standards, and be prepared for college and career. Benchmark Advance, 

our District-adopted K-5 ELA Curriculum, and StudySync, the newly adopted 6-12 curriculum, provides 

integrated, scaffolded support for English learners.  

As part of the credentialing process, teachers are Cross-cultural, Language, and Academic 

Development (CLAD) certified and use Specifically Designed Academic Instruction in English (SDAIE) 

and GLAD strategies to meet the needs of the English learners. Using our District-adopted curriculum, 

teachers are able to strengthen the reading, writing, listening, and speaking skills of our English 

learners.  

Our Dual Immersion (DI) program is offered at Junction K-8, a Title I school. Both English Only students 

and English learners have the opportunity to become biliterate students, and we have seen consistent 

increases in the number of students who graduate with the State Seal of Biliteracy.  

APPROVED BY CDE 

 

English Proficiency and Academic Achievement 
ESSA SECTION 3116(b)(2)(A-B) 

Describe how the eligible entity will ensure that elementary schools and secondary schools receiving 

funds under Subpart 1 assist English learners in: 
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A. achieving English proficiency based on the State’s English language proficiency assessment 
under Section 1111(b)(2)(G), consistent with the State’s long-term goals, as described in 
Section 1111(c)(4)(A)(ii); and 

B. meeting the challenging State academic standards. 

Response from Livermore Valley Joint Unified: 

 

Livermore Valley Joint Unified School District recognizes and values the importance of all students 

becoming proficient in English. Students with a home language other than English will have access to 

the core curriculum through the use of appropriate GLAD and SDAIE teaching strategies and materials. 

All district staff is accountable for ensuring that programs for English Learners are optimally effective 

and are expected to follow the procedures specified in the English Learner Master Plan. The EL Plan 

serves as an operational guide for all district personnel as we implement programs for all students. The 

Plan describes how Livermore Valley Joint Unified School District identifies, serves, and supports 

English Learners to ensure access to the core curriculum and acquisition of the English language.  

Certified test administrators must administer the English Language Proficiency Assessment for 

California (ELPAC) within 30 calendar days of enrollment to determine English language proficiency 

skills and initial identification. Each student receives a score for each of the four domains: listening, 

speaking, reading, and writing; as well as, an overall score. The summative ELPAC is also 

administered annually to all EL students to monitor the student’s progress and verify that a student 

could be reclassified as an English proficient student. There are many factors to consider when placing 

EL students in their educational program: ELPAC levels, primary language proficiency, prior program 

placements, years of schooling, and special educational needs.  

Based on a student’s English fluency, there are two options for the student: Structured English 

Immersion (SEI) or English Language Mainstream (ELM) programs. While considering the ELPAC and 

aforementioned information, a principal, in collaboration with the parents, the EL Liaison for that site, 

the ELD teacher, and student’s counselor will place students in the most appropriate instructional 

setting to support both academic growth and language success. At elementary levels, the self-

contained setting enables a teacher the flexibility to offer additional targeted English instruction within 

each day. At the secondary level, the site works to place EL students in the appropriate ELD level 

course, alongside their English class and other subject matter classes.  

The District English Learner Coordinator works with each site principal and site EL Liaisons to 

continuously monitor and assess each English Learner’s academic progress. This is done by checking 

each student's report card grades, ELPAC results, scores on the District Writing Benchmark, and 

results of the universal screening tool (K-8) given three times each year in English and math. This 

process of continuous monitoring allows students to receive timely interventions and supports so that 

the students can continue to make academic progress to reach English proficiency.  

APPROVED BY CDE 
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Every Student Succeeds Act (ESSA) Provisions Not Addressed 
in the LCAP 
 
For the majority of LEAs, the ESSA provisions identified on this page do not align with state 
priorities. Each provision identified on this page must be addressed, unless the provision 
is not applicable to the LEA. If the provision is not applicable to the LEA, respond with "N/A". 
 
The CDE emphasizes that the LCAP Federal Addendum should not drive LCAP development. 
ESSA funds are supplemental to state funds, just as the LCAP Federal Addendum 
supplements your LCAP. LEAs are encouraged to integrate their ESSA funds into their LCAP 
development as much as possible to promote strategic planning of all resources; however, this 
is not a requirement. In reviewing the LCAP Federal Addendum, CDE staff will evaluate the 
LEA’s responses to the ESSA plan provisions. There is no standard length for the responses. 
LEAs will be asked to clarify insufficient responses during the review process. 
 
To address these provisions, provide a narrative addressing each provision in the appropriate 
field below: 
 

Title IV, Part A Activities and Programs 
 
ESSA SECTION 4106(e)(1) 
Describe the activities and programming that the LEA, or consortium of such agencies, will 
carry out under Subpart 1, including a description of: 

A. any partnership with an institution of higher education, business, nonprofit organization, 
community-based organization, or other public or private entity with a demonstrated 
record of success in implementing activities under this subpart; 

B. if applicable, how funds will be used for activities related to supporting well-rounded 
education under Section 4107; 

C. if applicable, how funds will be used for activities related to supporting safe and healthy 
students under Section 4108; 

D. if applicable, how funds will be used for activities related to supporting the effective use 
of technology in schools under Section 4109; and 

E. the program objectives and intended outcomes for activities under Subpart 1, and how 
the LEA, or consortium of such agencies, will periodically evaluate the effectiveness of 
the activities carried out under this section based on such objectives and outcomes. 

Response from Livermore Valley Joint Unified: 
 
In order to develop the Local Control Accountability Plan (LCAP), the Livermore Valley Joint 
Unified School District (LVJUSD) has developed a comprehensive process for stakeholder 
engagement. Our LCAP Advisory group, comprised of parents and community members, as 
well as district cabinet members, meets regularly in the evenings to discuss the needs of all 
our students, especially our high needs students. The group reviews the LCAP plan and  
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associated data and determines what more needs to be offered and supported by our district in 
order to best serve all students. This data included student survey data from Panorama, online 
survey tool. This group considered feedback and survey data in order to develop 
recommendations focused on the Goals, Actions and Services that support students, with an 
emphasis on those identified as English Learners, Socio-Economically Disadvantaged, 
Homeless and Foster Youth. In addition to the LCAP Advisory group, our district also made 
presentations to our District English Learners Advisory Council (DELAC), our Livermore 
Educators Association (LEA), and our Parent Club Information Council (PCIC) to gather 
additional stakeholder input around the goals, actions, and services needed. Annually, the 
plan, along with its funded services and materials, are reviewed by the LCAP Advisory group 
to ensure that there are clear data to support the funding being used on the items.  
 
Based on the input from these meetings, our district made the decision to focus efforts on 
strengthening the mental health of our students by providing training to all staff in mental 
health awareness training so that staff can identify and support students that are in crisis. In 
addition, efforts are being made to decrease the use of tobacco and e-cigarettes by our 
students while on campus. Through a combination of twenty percent of the Title 4 funds 
($13,200) and three additional federal grants awarded this year, we will be increasing vaping 
education on campuses and hiring an additional school resource officer. We will also use the 
funds to continue our efforts as a district to ensure safe schools through the implementation of 
Positive Behavior Intervention Supports and the Choose Love curriculum.  
 
Additionally, twenty percent of the Title IV funds will be used to support programs that develop 
a more well-rounded educational offering. To this end, funds will support the implementation of 
our Advancement via Individual Determination (AVID) program at two elementary sites and 
then to bridge into our middle school site that is fed from these two elementary sites, 
eventually reaching the feeder high school. Around $18,200 will be spent of the Title IV dollars 
in this category to train staff at each site annually through the AVID Center. In addition, funds 
will be used to support the annual fee to have access to the AVID resources and materials. 
AVID is an excellent research-based program that supports our at-risk students in becoming 
college ready. Furthermore, our district will strengthen our visual and performing arts offerings 
district wide to ensure that students have greater access to a well-rounded curriculum. An 
additional portion of the Title IV funds ($3000) has been set aside for use by one of our 
communities private schools who, when contacted annually by our district, requested Title IV 
funding for assisting in improving the academic achievement of their students.  
 
Our final focus area selected based on the input from various stakeholder meetings was to 
increase daily student access to technology that supports our STEAM programs and that 
supports of newly adopted NGSS science curriculum. With the recent English, math and 
science adoptions that are much more technology-driven then prior curriculums, there was an 
identified need to increase the amount of technology available to students on a more frequent 
basis. Our district used up to the 15% cap ($9,900) on the purchase of additional 
Chromebooks to be used to support the NGSS adopted curriculum in our middle schools. 
Additionally, $10,000 was used to support training and implementation of our after school math 
intervention program, Accelus, offered at our two SWP Title 1 schools to assist in closing the 
achievement gap among our at-risk students in the area of math. Furthermore, a portion of the 
remaining Title IV funds ($19,700) will be used to support Edgenuity's (a self-paced curriculum  
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program) implementation at our high schools to assist our at-risk students in completing or 
making up courses needed for graduation.  
 
As mentioned previously, our district annually reviews the allocation of funds when considering 
next year's needs assessment to ensure that progress is being made to improve the academic 
achievement of our students as a direct result of the supports our district has implemented.  
 
APPROVED BY CDE 
 
 
 

 


